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INTRODUCTION

This handbook is a product of a Grundtvig 2 Learning Partnership. It monitors the way we
learned from each other and will give you the opportunity to profit from it by using it for your
practice. We wish you success, fun and a new perspective by using these innovative
approaches of working in a parent/school/community scenario.

Background

The idea of the Grundtvig 2 Learning Partnership
(ETmBaé developed on the Grundt vitygndthmoowvatioaint S e mi né
Adul t Educationo in Pr eid28th, POO& Bucharest, May 24t

Coordinators, partners and associates from Germany, Ireland and Sweden were

1 Ms. Heike Manz and Mr. Gabor Rossmann, Manz + Rossmann Organisational
Development, Hanover, Germany

1 Ms. Pauline McGaley, Warrenmount CED Centre, Dublin, Ireland
1 Mr. Liam Kilbride, Education Development Office, Dublin, Ireland

1 Ms. Cecilia Goéransson and Mait Adegard, Stockholm Education Administration,
Department of Education, Stockholm, Sweden

Creative methods used
1 Appreciative Inquiry

1 Playback Theatre

1 Storysacks

1 Storyline

General Aims

The general objective of the Learning Partnership is to exchange and develop creative
methods and experiences to bring parents, teachers, adult tutors and children (students)
together to improve their mutual understanding and cooperative problem-solving capacity. An
important considerationf ocusi ng on ¢

1. triangular system of parents, teachers (adult tutor, nursery school teachers) and
children (students),

2. intercultural dialogue and

3. gender equality issues.
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Main target groups

One target group are parents, especially parents from a disadvantaged background and/or
from ethnic minority communities. Many of the target parents will have had little experience
of second level education and may be excluded and marginalised. It is envisaged that
through respectful learner-centred and learner-driven initiatives the capacity, self-esteem and
self-image of these parents will be enhanced. Another key target group are the
teachers/educators/tutors who will be the bearers of the new methodological insights and
experiences. Their new competencies will guarantee the continuity, the lasting effect and the
valorisation aspect of the project.

General Objectives

We aimed to equip teachers/trainers/tutors with a set of methods for dealing with
communication difficulties in order...

1 to develop and nurture a partnership between parents, teachers, children (students) and
other stakeholders in education at school, care centres and within the community

1 to promote parental and family learning ( in line with Priority 7, p.16, General Call for
Proposals 2007)

to motivate parents to understand the circumstances of the teachers and vice versa.
1 to support and relieve teachers in their professional work

1 to provide opportunities for parents to play a more central role within the education of
their children

1 to foster an appropriate climate for life-long learning

Main Activities

The partners and their teachers and tutors exchanged learning methods, theories and good
practice by presentation and studying existing material. They planned and undertook try-outs
with the target groups, and experimented with the different methods. They also exchanged
the experiences of the try outs and defined modifications following the results.



1. STORYSACKS

Storysacks were developed by Neil Griffiths, formally a head teacher in Swindon in the U.K.
They are designed to help adults share books with children in a way that is positive,
theatrical, special, interactive and fun. Neil Griffiths now works with the Basic Skills Agency
who fund training workshops on Storysacks for people working in any field with children and
families including education, health, and social work. Storysacks projects are a way of
encouraging parents and carers to get involved in developing both their own literacy skills
and those of their children.

What is a Storysack?

A Storysack is a |l arge cloth bag containing a ¢c¢h
stimulate reading activities and make shared reading an enjoyable experience.

There are ten steps in making the Storysack:

1. Choosing the book

2. Taking ideas and pictures out of the book to use for a backdrop

3. Choosing a pillowcase or piece of cloth

4. Making the backdrop and setting the scene for the story

5. The transformation of the pillowcase/piece of cloth into a Storysack

6. Decorating the Storysack with ideas relevant to the book

7. Gathering toys/props to go with the story (An educational game can also be included)
8. Filling the Storysack

9. Creating the scene and reading the story out loud so it can be recorded

10. Interacting with the primary school

6Because | was able to m
[

wanted to sit and i st

(Rita an adult learner at Warrenmount Centre)



Benefits of working with Storysacks:

It addresses the literacy needs of parents

It empowers parents as primary educators

It deepen the bond with parent and child

It links home with school

It develops the creative side of the story teller

It develops community skills among participants by allowing them to share ideas,
skills & materials

E I

The Storysack contains the following:

An attractive, colourful reading book

Soft toys of the bookds main characters
Props and scenery to stimulate reading activities

The sack might also include a non-fiction book on the same theme and/or an
educational game

An audio tape of the story
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Storysacks can be used by:

Parents

Schools

Pre-schools

Public libraries

Health visitors

Family learning groups

Literacy programmes

People of all ages and skills make storysacks

E I R

Learners present their Storysacks to the German
and Swedish Partners in Dublin



2. APPRECIATIVE INQUIRY (Al)

Inventors and applied areas

Appreciative Inquiry was developed by David Cooperrider ~ and Diana Whitney  of Case
Western Reserve University, Cleveland, Ohio, USA. It was first published in 1987. As a
method it is mostly used in change management processes in private enterprises and
administrative organisations.

Basic idea

The basic idea is to build an organisation, a community or a team around what works, rather
than trying to fix what doesn't work. Appreciative Inquiry (Al) therefore is a process for
engaging people across the system in renewal, change and focused performance.

Appreciative Inquiry asks people to tell their own stories about what works, to share their
connections with others where they have been at their best, to talk about what is life-giving
and equitable. It assists people to imagine their communities in more affirming ways and to
envision policies, practices and behaviours that promote equity and that enhance the life-
giving forces in relationships.

In short

Appreciative Inquiry is...
1 recognising the positive things we do
1 based on strengths rather than weaknesses

1 about what is possible rather than what is not

Principles
In Appreciative I nquiry we &
T do more of O6éwhads wofr kGwhathnddoesndt 6

{1 are encouraged positively by telingé what we do righto rather

Differences in approach to traditional problem solving

|Prob|em Solving Appreciative Inquiry
|Identification of problems Appreciating th
Analysis of causes [Env i sioning 6wh

Analysis of possible solutions IDi al oging O0what

|Planning of actions IPIanning of actions

t han



Structure
Participants go through four phases:
1. Inthediscovery phase the members of an organisat

U explore what they have achieved and try to find past and present
highlights

2. Inthe dream phase the membersofanorgani sati on or group ¢é
U create a clear results-oriented vision of the organisation or group

3. Inthedesign phase the members of an organisatic
U create possibility propositions of the ideal organisation or team

4. Inthe destiny phasethe membersofanor gani sati on or group ¢

i develop a plan of how to put the ideas in action

Main use and adaptation in a school environment

AM2nz and Rogamasnat iOConal Devel opment GbRO is mai
development settings and at the start of Gender Mainstreaming projects to produce a

positive atmosphere in which people are consciously connected with their strengths and the

part of their shared, favourable history. In this resource oriented way actual problems will be

treated and solved.

We brought this method into schools and into parent-teacher meetings. Together with
teachers and parents we collected questions to find out what already works, how it works
and the reasons why it works. These questions are used in settings e.g. parent-teacher
meetings to enhance the dialogue among teachers and parents in schools and with
pupils/students of different cultural and ethnic backgrounds.

A practical example

In case of trouble in a team or class the following questions help to bring the positive sides
and atmosphere back into consciousness:

In groups of two a mutual interview starts. After one side has given their answer to all

guestions the other side will do the same. The interviewer facilitates the telling person to tell

more and go into the details of the situation like telling a story. The interviewer reads the

discovery phase questions as they are written and should not tell anything out of her or his

own experience or comment while being the interviewer. The teller needs time to reflect and

narrate.fs omeone doesndt want to, or canb6t answer an
okay. The interviewer lets it go, goes on to the next question and tries to come back to the

guestion missed before the end of the interview.

The interviewing side takesnotesma ki ng sure to write ,phasenoft he per
guotes that excite her or him.



Encouraging questions and phrases of the interviewing part
Please tell more.

What was going on that caused you to feel that way?

What makes that important to you?

How did that affect you?

What was your contribution?

What was the school doing that helped you to do this?

What were other people doing that helped?
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What did you think was really making it work?

Questions for the highlights in the discovery phase
1 When did you feel very comfortable in this class (or team)?

T In which situation did you experience the class (or team) cooperating in a joyful and
successful way?

T In which situation do you remember our class (or team) solving a problem easily?
1 In which situation did you feel proud to be a part of this class (or team)?

At the end of the mutual interview both of them will choose one of his or her own stories told
to share in a group of four. The group of four will choose one of them to share with the whole
group. Retelling these stories in the whole group creates an overwhelming emotional
atmosphere of positive energy.

In the next step the patterns of success of the stories will be analysed and visualised. After
this phase two to four will follow.

Look for more details in:

0 http://appreciativeinquiry.case.edu/uploads/whatisai.pdf

0 http://appreciativeinquiry.case.edu/practice/organizationDetail.cfm?coid=2338&secto

r=25

An example of good practice

Liam Kilbride of the Education Development Office and Pauline McGaley of Warrenmount
Community Education and Development Centre in Dublin organised a Learners Day in June
2008.

The hoped-for outcomes of the day were

T To explore | earnersd6 experience of the Centre
and donot |l i ke about cour ses, tutors and t he
f To explore what they woulmd Iciekneg rteo see i n an

C


http://appreciativeinquiry.case.edu/uploads/whatisai.pdf
http://appreciativeinquiry.case.edu/practice/organizationDetail.cfm?coid=2338&sector=25
http://appreciativeinquiry.case.edu/practice/organizationDetail.cfm?coid=2338&sector=25

Some key questions in the discovery phase were
f  You and your success? Name one success story for you.
What course did you enjoy most?

il

1 What factors helped make it so enjoyable?

f  What kind of support did you get at the Centre?
|l

Who or what helped you most?
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And the outcome of the discovery phase was ¢é.

The first

Reaching a goal that | certificate |
only dreamed of ever received!

L evel of support very Tutors always take time
good to listen
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3. PLAYBACK THEATRE

“aﬂenn‘wu,"

Welc {i} s You

A typical stage: chairs for the actors, material and ropes to play with

Inventors?

Playback Theatre was founded in 1975 in the Mid-Hudson Valley in New York by Jonathan
Fox with Jo Salas and other members of the original Playback Theatre Company.

Basic idea

Playback Theatre is an original form of improvisational theatre in which audience or group
members tell stories from their lives and watch them enacted on the spot.

Gabor Rossmann explains the basic idea of playback theatre

' The description of Playback Theatre refers closely to the text from http://www.playbackcentre.org
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